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Abstract (English)



Feelings of anxiety, apprehension and nervousness are commonly expressed
by second/foreign language learners in learning to speak a second/foreign language.
The current study investigates the impact of classroom anxiety on students’
achievement, a case that study secondary school students, in Red Sea State (Port
Sudan locality). The subjects of the study are 388 students, 190 are female students
and 198 are male students randomly have chosen from six secondary schools in Red
Sea State in Port Sudan. The instruments used for data collection, are students’
questionnaire and an interview format for English language teachers from secondary
schools in Port Sudan.

The study 1s composed of five chapters. Chapter one is an introductory chapter
in nature deals with the objectives, the significance of the study with a background
of the hypotheses. Chapter two is the literature review. It covers the process of
acquiring a second language and what’s meant by second language L2. Definition
and types of anxiety are presented. Chapter three deals with the methodology of the
study. Chapter four acts as an analytical chapter, which presents the analysis of the
data and discusses the results. Chapter five is the last chapter; it presents a summary,
conclusion, and suggests recommendations. The findings of the study are the
followings:

- The existence of high levels of anxiety in most of the secondary school students.
- Female students have more feeling of anxiety than male students.
- Anxiety affects students’ achievement
Based on the findings, the study recommended the following:
- First and foremost, ESL/EFL teachers should recognize the existence of

classroom anxiety and apply appropriate strategies to help the students to
counteract this feeling.

- For active participation in the classroom it should be ensured that students are
provided with friendly and supportive - learning environment.

- English language teachers should encourage students to have more confidence
to make mistakes in order to learn from their mistakes.
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