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This phenomenographical investigation explores conceptions of the communicative
Language Teaching (CLT) held by a sample of Port Sudan Town English teachers in
relation to their implementation of English language curriculum in secondary schools.
A mixed approach employing quantitative (survey questionnaire) and qualitative (semi-
structure interview) research methods were used for data collection during the first phase
of this research. The Statistical Package of Social Sciences (SPSS) programme was
used for analyzing the quantitative data. The researcher found many conceptions and
misconceptions of CLT held by the teachers, the difficulties that facing
learning/teaching process, in addition to the possibility of implementing such methods
in Sudanese context . This study is significant because it adds to the literature new
insights about EFL teachers’ conceptions and practices of the CLT as a Western
teaching methodology for Teaching EFL in developing countries and challenges the
argument of considering this approach inappropriate in these contexts. The findings of
this study also have potential implications for school reform, EFL teacher education,
training, and developing the role of language inspectors. Research recommendations
include providing schools with teaching facilities and learning resources for students’
independent learning as a significant factor for promoting the successful implementation
of the CLT, the time that was given to the ELT in Port Sudan secondary schools must
be increased, and the use of authentic materials which enable students to interact with
the real language and pupils would feel that they are learning a target language as it is

used outside the classroom.
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